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LIVERPOOL HOPE UNIVERSITY 



INTRODUCTION  

Throughout the next academic year, we aim to embed within the institution a methodology for driving our own 
Learning and Teaching enhancement. The goal is for all academic staff to find a space in which they can 
develop their own practice and help others develop theirs through multifaceted collaboration. We will do this in 
a newly formed Network of Communities of Practice. 

As academics we are all committed to enhancing our practice in Learning and Teaching. However, creating 
tangible enhancement in practice across an entire institution is a notoriously difficult endeavour. What we do 
know, is that the impact of top down initiatives in which practitioners are informed about ‘best practice’ are 
very limited. Much like our students, we do not learn particularly well when we aren’t involved in the learning 
process. 
  
We believe that producing high quality approaches to Learning and Teaching is the responsibility of everyone in 
the institution and we think that this network may be the way to do it. We think this, because the drive towards 
enhancement will come from ourselves as a collegium. This document presents a rationale for the creation of 
this network; it explains how we expect it to run and maps how we have got to where we are now. We hope 
that this document will contain all the information that you will need to get yourself up to speed with the 
network and to plan your own involvement in the network throughout the next year.  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THE STORY SO FAR  
A University Conversation 

  
In April 2013, the institution responded to the need to create a new Learning, Teaching and Enhancement 
Strategy by holding a ‘University Conversation’. The goal of the ‘University Conversation’ was to ask everyone 
what we thought should be our guiding principles for the way in which we carry out our Learning and Teaching 
practice across the whole institution. 

 Utilising the University's groups of ten delivery model we engaged in critical dialogue relating to our own 
practice. Our conversations from that Learning and Teaching day were captured electronically using 
GoogleDrive and collected back into a Master document that was once again shared out to members of staff. 
After we commented and discussed this document in our departments, picking out what we thought were the 
most important points, we sent a version to students, which received over 400 comments. 

The result of this process was a policy document, that was created through the mass collaboration of over 
200 academics and over 300 students. If you take a look at the document HERE,  you will see that there are 
ten core principles that are intended to guide our institutional approaches to Learning, Teaching and 
Enhancement. Under each of these principles, you will see that the ‘underpinning expectations’ directly 
represent the critical dialogue that occurred on that day. 

The Learning, Teaching and Enhancement Strategy generated from that day, is a promise to our students and 
to ourselves that we will strive for the very best in Learning and Teaching. It is a promise we made collectively 
and we now have the job of putting those promises into action. 
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https://www.hope.ac.uk/media/liverpoolhope/contentassets/documents/policiesandprocedures/media,23487,en.pdf


The Story so Far 
Forming the Communities of Practice  

The University Conversation demonstrated to us that staff members from across the institution were keen not 
only to talk about Learning and Teaching, but also to take the lead on enhancing their practice themselves. A 
recurring theme dominated the dialogue on that day, which was that you wanted to learn from each other 
rather than be told how to teach. 
  
In order to facilitate this, we decided to put into action a process that would create collaborative spaces in 
which you could talk about the aspect of Learning and Teaching you were most interested in. Once again, it 
was important to us that this process was lead by the academics themselves and we used a subsequent 
Learning and Teaching Day to let you tell us which spaces we should create. 
  
In targeted discussions you informed us which communities you would like to see in our network. The result 
was a collaboratively created network of communities of practice; this was then opened up to members of 
staff to preliminarily align themselves as members to these communities. 
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The Student Experience CoP

Students as Partners

Personal and Professional Development

International Student Experience

Outside the 9 to 5

Integration and Transition

Number of Members
0 14 28 42 56 70

20

20

48

41

25

The Educational Technology CoP

eAssessment

Blended Learning

New and Emerging Technology

Online Learning

Mobile Learning

Number of Members
0 14 28 42 56 70

16

32

56

39

26

The Assessment CoP

Assessment Design

Feedback

Quality

Number of Members
0 14 28 42 56 70

25

49

40

The Communities of Practice 
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The Curriculum CoP

Research Informed Teaching

Teaching For Social Justice

Philosophy and Vision

Curriculum Design

Number of Members
0 14 28 42 56 70

48

17

51

63

The Learning Outside the Classroom CoP

Study Visits and Tours

Student Placements

International Exchange

Number of Members
0 14 28 42 56 70

52

41

54

The Classroom Practice CoP

Improving the Lecture and Small Group Teaching

The Inclusive Classroom

Understanding Students

Academic Literacy and Writing Development

Number of Members
0 14 28 42 56 70

34

36

22

62



Communities of Practice in a Nutshell 
Communities of practice are: 

“Groups of people who share a concern, a set of problems, or a passion about a 
topic, and who deepen their knowledge and expertise in this area by interacting 
on an ongoing basis.” (Wenger, 2002) 

Communities of practice are everywhere. You are most likely a member of several, both informally and formally. 
Lave and Wenger (1991) were the first to describe communities of practice, as they tried to understand the 
complex ways in which people learned in apprenticeship style relationships. They discovered that valuable 
learning occurred as people shared narratives related to everyday practice; that not all knowledge can be 
codified; that learning how is not necessarily the same as learning that (Duguid, 2009). They posited that the 
learning of practice is a socially constructed phenomenon and that effective learning is far more likely to occur 
when it is done with other people engaged in similar practices with a shared goal. 

Communities of practice have three important features: 

The Domain 

Members in a community of practice, will be organised around a shared domain of interest.  For our network, 
the various domains of our communities of practice were collaboratively generated at the December 2013 
Learning and Teaching Day (pages 5 and 6). This list of areas of activity, will act as the identities of the 
communities that people will organise themselves around. Getting better at each of these areas of activity are 
the shared enterprises of those who organise in that domain. 

The Community 

By engaging in the activity of getting better at something together, people will inevitably build relationships; 
they form a community. Each community of practice will act as a space to share knowledge, information and 
stories about their practice. They will be a place where you can go for help and a place where you can 
innovate together. 

The Practice 

By definition, a community of practice is a collection of practitioners. Consequently, they will develop a shared 
repertoire of resources built from the shared experience, ideas, narratives and histories of each of the 
members. We do this as part of our normal practice. 

Communities of practice are important in any organisation. They represent the groups of people that are the 
experts in any given domain of knowledge, they solve problems, enhance current practice and extend 
knowledge through research. We hope that the various communities of practice that are formed this year will 
become the go-to communities for expert opinion on issues, as and when they arise throughout the university. 
It is excellent opportunity to align yourself with a particular aspect of Learning and Teaching and build a 
reputation as an expert in that domain. 
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Why Do We Need a Network of 
Communities of Practice?  
Every institution in the country has a commitment to making sure that their Learning and Teaching is of 
sufficient quality, this occurs in policy narratives as Quality Assurance (QA). At Liverpool Hope University we 
have the potential to be not just of sufficient quality, but to be real leaders in Learning and Teaching. We are a 
small university and we are committed to collegial approaches to enhancing our practice. We don’t want to 
just make sure we are ‘doing OK’, we want to make sure we are being the best we can be. John Biggs (2001) 
separates these two attitudes towards institutional quality as retrospective QA and prospective QA. The former 
of these is normally driven by performative measures of quality (see NSS) and the later is driven by a desire to 
enhance practice in a way that produces transformative learning experiences for students. 

John Biggs’ (2001) goes on to use the notion of the reflective institution, a spin on the popular concept of the 
reflective practitioner (Schön, 1983) as a framework for examining institutional approaches to the enhancement 
of Learning and Teaching. Biggs unpacks the notion of quality assurance (QA) into a three-stage model of 
institutional reflective practice, they are: 

Quality Model (QM)  

This describes an institutionally defined ‘espoused theory’ of Learning and Teaching, which acts as a driver for 
Learning and Teaching oriented decisions. We think we have created one of these in our collaborative 
Learning, Teaching and Enhancement Strategy. It acts as our institutional goal for enhancement; it gives us a 
coherent direction to head towards. 

Quality Enhancement (QE)  

This describes processes in which we interrogate Learning and Teaching practices in light of this Quality Model 
and then facilitate the review and enhancement of practice through built-in mechanisms. We hope that the 
various communities of practice will act as spaces where enhancement work can take place. We think they will 
be exciting spaces where people will be able innovate and share innovative practice happening within their 
departments and across the university. 

 Quality Feasibility (QF)  
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Quality Feasibility describes intervention in which, as far as possible, the institution removes all impediments to 
quality teaching. This is the most difficult feature to achieve. Like any other university, we have a necessarily 
rigid set of structures, where we ensure that all our procedures and practices are up to scratch. It is difficult to 
get the innovative practice that is happening on the ground into these structures so that it can be 
disseminated across the university. We hope that this network will be able to directly influence university policy 
and provide you with a voice to influence the way we do things across the whole university. This is potentially 
the strongest feature of the whole network. 

Learning and Teaching Collaboration 
Some Data from Hope 
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Communities of Practice and your 
Department  
Looking at the data on the previous page (collected for the June 2014 Learning and Teaching Day) we can see 
that overwhelmingly, the majority of staff at Hope are keen to not only share their ideas on Learning and 
Teaching with others but also to learn from other members of staff. Importantly, 81% of staff at Hope felt that 
they would like to do this with members of staff from other departments and faculties. However currently, 71% 
of staff talk to 5 members of staff or less about their Learning and Teaching practice. 

At Hope, like in many other universities we expect that practitioners will generally aim to enhance their practice 
in small localised groups, or 'significant networks’ (Torgny Roxå & Mårtensson, 2009). In these localised 
structures, academic staff utlise high levels of situated control to engage in innovative practice and reflective 
dialogue. The interplay that occurs in these networks is vital for the creation of discipline specific learning 
development, however generally this activity remains disconnected from the institution as a whole (T Roxå & 
Mårtensson, 2011).  

It is vitally important to know that we have not designed the Network of Communities of Practice to eliminate 
or usurp your departmental communities of practice. Wenger among others would recognize that most people 
are members of many communities of practice. Indeed, the ones in which you are involved with at the 
departmental level, are equally if not more important than any new communities that you will be involved with 
this year. We hope that our network will provide links with your significant networks in the department you are 
in, with the whole institution. Fundamentally, the goal of this project is to bring the innovation and insight out 
from the departments and into a space where the whole institution can all learn from it. 
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Inside a Community of Practice 
How each meeting of a community of practice will work is something that we will need to figure out throughout 
the year. Ideally, communities of practice are organic spaces where people can meet and learn from one 
another in an informal and personable way. We do however need to make sure that all the good work that 
happens inside each community of practice is captured so that we can  learn from it effectively and members 
achieve the appropriate recognition for their work. 

Roxå (2011) uses Wenger’s (2002) notion of enterprise and Clark’s (1998) notion of organisational saga, to 
describes how communities of practice evolve over time. The enterprise, describes the joint practice that is 
developed over time; a future goal of the community of practice, and the saga describes the organisational 
history of the community of practice as people strive towards achieving their collective goals. The enterprise is 
determined by the domain of the community of practice and the saga takes the form of the collected 
memories and experiences of the members as the community evolves and grows. We think that all of these 
experiences are incredibly important and that all of them should be captured as the communities of practice 
evolve. 

Consequently, we intend to collect all of the conversation and activity that occurs within each community of 
practice using a network of virtual documents. This will hopefully allow each community of practice to inform 
one another, but also allow us to learn how practice and ideas evolve over time. To facilitate the comparison of 
data between each community, we intend to frame the discussions that take place in each community around 
a shared structure. To start with, we think that each community of practice should begin with a series of 
provocations, which will act as a space where members can share current practice, ideas, research and 
emerging issues from across the institution. What follows will be a semi-structured discussion around each of 
themes raised by the provocations and finally a target setting phase, where future work is decided and some 
goals are formed. We expect this structure to evolve over time and we will be asking you periodically on 
whether you think this is working. 
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What's Next? 
Now that we have established our framework for the Liverpool Hope Network of Communities of Practice, we 
intend to use this network to frame each of our university Learning and Teaching days throughout the year. On 
30th October 2014, Learning and Teaching Day 1, will mark the beginning of the first cycle of CoP activity this 
year. From now on, is intended that at each Learning and Teaching day throughout this academic year, we will 
host meetings of the 6 main communities of practice (Assessment, Classroom Practice, Curriculum, 
Educational Technology, Learning Outside the Classroom and Student Experience) where we will share our 
practice across the university. 

Importantly, between these days the more focused work will take place in the sub-communities of practice 
that are housed within each of these main communities of practice. It is up to you to decide which of these 
you would like to contribute and where you would like to focus your efforts. Ideally, you will pick a number of 
communities of practice you are interested in and contribute wherever you think you can. Soon, we will be 
looking for engaged members of staff, who are willing to facilitate each of these communities of practice and 
help lead the enhancement of Learning and Teaching in that domain.  

There is an expectation that we will all contribute to at least one community of practice, but your contribution is 
scaleable through what Wenger calls the process of legitimate peripheral participation. By staying contact with 
these communities by email and contributing at a distance you will have a real impact, but eventually we hope 
that you find at least community of practice that you feel like you belong to and eventually become recognised 
as one of the Univerity's experts in that domain.   
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